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Abstract: This paper presents an internal evaluation on Engfor General

Academic Purposes (EGAP) subject which is develdpethe English Language
Teaching Center (ELTC) from a private university Bast Java, Indonesia. The
research was conducted to elicit feedback on tliectefeness of English for
General Academic Purposes (EGAP). The presented wate obtained from

questionnaires, group interviews, classroom obsiens and the students’ final
scores. There were 124 students and 6 lecturestvatvin this small-scale research.
Therefore, this paper is intended to describeritexésting facts of the study.
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Abstrak: Tulisan ini memaparkan evaluasi internal programata kuliah English
for General Academic Purposes (EGAP) yang telabrdibangkan oleh unit English
Language Teaching Center (ELTC) dari sebuah uritesrswasta di Jawa Timur
Indonesia. Penelitian dilakukan untuk memperolehsukan tentang efektifitas
program / mata kuliah English for General AcadeRigposes (EGAP) tersebut.
Data diambil dari penyebaran kuesioner, pelaksaimarview kelompok, observasi
kelas dan pengamatan terhadap nilai akhir mahaskamahasiswa dan 6 dosen
berpartisipasi dalam penelitian ini. Hasil akhirmaejukkan beberapa hal menarik
yang akan ditelaah lebih lanjut dalam tulisan ini

Kata kunci: pengajaran Bahasa Inggris, evaluasi pembelajaran

A task force consisting of three Englisrauthentic materials, and Computer Assisted
Language Teaching Center (ELTC)language Learning (CALL) were integrated
academic staffs of a private university innto the course book. In addition, study-skill
East Java Indonesiahad conducted a neesixtion was presented in each book chapter.
analysis survey to find out the languagén this section, the learnerslearnt how to
needs of the university students andead effectively, paraphrase complex ideas,
lecturers. The result of the survey enablegresent their ideas orally, develop an essay,
the team to design a new course book fatcetera. In general, the EGAP course was
the new English for General Academidesigned to prepare the students to attend
Purposes (EGAP) course thatheir subject-matter classes in English (refer
accommodated the needs of the targ&d Floris, 2008, pp. 53-62 for further
audience, i.e. the students of the nonnformation about this needs analysis survey
English  Departments. = Communicativeand its implications). Below is a sample of
Language Teaching (CLT) approachthe course book’s chapters
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Sample of the course book’s chapters

.UNIT ELEVEN
Football

Study Skill Focus:

e Speaking: Individual Presentation (part 2)
Language Focus:

Before You Read

Look at the picture below and say things abouLét us find out how many the class gan
think of in 3 minutes.

www.servifutbol.com/competicion. asp? c=18986& competicion=
www.personallyyours.co.uk/football_number_plates.htmmundial+2006

Let's Read
Zidane: The Greatest Athlete You Have Never Heard ©

Most of you may have never heard of him, but hbésgreatest athlete since Michael Jordan's
second retirement. His career accomplishments e miger Woods' resume seem weak.
He is a hero to millions around the world, yet, fefsyou would recognize the legend if ypu

saw him. His name is Zinedine Zidane. Algerian kgagnt and born in France, Zidane is a
U.N. Goodwill Ambassador, a Christian Dior modedidas' biggest athlete behind Dayid
Beckham, and among other things, a soccer immortal.

Zidane has won every major team award and indiVigeeise in the modern game. For his
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club teams, Zidane has won league championships &udopean championship, frequer
earning MVP awards. For his national team, Zidaae led France to a World Cup and
European championship. Internationally, Zidane &la® won MVP awards, including the
1998 European Player of the Year, 2000 UEFA Eunop€aampionship Player of the
Tournament, and a record three FIFA World PlayghefYear awards.

In his international debut in 1994, he enteredgdume against the CzechRepublic with France
down 2-0, but able to lead France to tie the gabmeJuly 12, 1998, Zidane would shock the
world and cement his legendary status. The midfiekingle-handedly dominated defending
champion Brazil in the finals of the World Cup witho first half goals, mesmerizing the
world in the process.

He carried his teams, winning everything with lgoaishing performances. He led France to
the European Championship crown in 2000. His suiinvolleyed, game-winning goal
captured the 2002 Champions League (Europe's tlaimgionship) for Real Madrid. Some
regard it as one of the greatest goals ever. Runttre, the legend continued last June| as
Zidane rescued France in the 2004 European Chasipwith two second-half injury tim
goals to tie and defeat England.

)

He had something more than just physical skill.vi#s more than just a genius playmaker.

He was more than just an athlete. Pele called hamgteatest soccer player of the last decade.

When the World Cup arrives this June, Zidane wellshowing his magic for the last time. He
will retire from soccer by 2007.

Exercise
Answer these questions:

* Why is Zidane praised by many people?

* In your opinion, is Zidane really the greatest ethlin the world?

e Can soccer be compared with other team sports?

Language Focus: Modals

Modals express the certainty of the action - whrethe action is possiblecgdn &
could), the subject is allowedmay & mighj}, advised ghall, should & ought fpor
required (nus). Common Modal Verbs are:

Can

Could Ought to

May Shall

Might Should
Must

Had to

Modals have several characteristics. They:

e ... are always accompanied by the "bare" infinifiwé&houtto);

» ... do not require the auxiliado in the negative or interrogative;
» ... have no proper past tenses;
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» ... have no proper infinitive;
e ... have no participles
Examples:

» People can enjoy guided tours.

» Caving should only be attempted with the help asxistance of experienced cavers.

» Cavers must not leave anything behind when thexeleany litter or food left behind by
the cavers can pollute the water and disturb theralsbalance.

Exercise
Practice these uses of "modals" by creating two semtences to illustrate each of the madal
verb (eight sentences in all). Your sentences shbalrelated with the general idea of the
reading passage, i.e. Italy conquers the worldeasn@ny wins friends.

Let's Speak

Study Skill Focus: Individual Presentation (part 2)

There are different types of visual aids, but thesitcommon ones are transparencies

(overhead projectors) and computer (slide projsgtor

In general, the rules for preparing visual aids are

* Limit the information on a transparency / slide jpotor to one or two ideas. Use
keywords. Keep statements short, clear and sughbbstedrawings or schematics when
possible.

» If you prepare a transparency by hand, there shoeildo smudges or corrections on the
paper. If you prepare your transparency using alywoocessing package, make sure that
the draft copy you produce on paper first is pdritg a laser printer first, then made into
a thermal transparency.

* Do not put too much dazzle into your multi-mediagantation.

» Use characters not less than %" in height. If yee word processing software, use bold
type, 28 point or larger.

» Use uppercase and lowercase letters in the tiledext. Sentences printed exclusively
capital letters are harder to read.

e Use no more than 12 lines per sheet, and leave fgween lines.

» Use only black, blue or red colors. Do not use pyllow, orange or any pastel colors as
they cannot be seen clearly in a large room.

» Use graphs, pictures, charts and cartoons. Peoiflleeamprehend the main point of
graph, picture more quickly than a page full of tuemns.

n

For maximum effectiveness in the use of the predem tools, here are some

suggestions:

» Face your audience and make eye contact.

» Keep your shoulder out of the way. Do not blockgbeeen.

* Keep in mind that the projector’'s lamp can be tdrrom or off to direct the
audience’s attention to the speaker or to the s@salesired.

« Do not hide behind the computer. Get a remote manskget back up in front of the
group, where you belong as presenter.

Exercise

Prepare and give a short talk lasting 3 minute®NIkE of the following topics:

A%

- My favorite sportswoman / sportsman / sports team
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« The most popular sport in my cour
« The new sports | would like to try

Let’'s Write
Think about the role that sports play in your owmes. If you are involved in a sport, hgw
does it affect your lives? If you do not participah a sport, what do you do for exercise?
What benefits you notice from being physically aetand fit? Write your answers in a pigce
of paper in the form of an essay.
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of the program to determine the
The EGAP course was offered to firsteffectiveness of the program.
year-students as a two-credit bearing Instead illuminative type of evaluation
program. Approximately 150 students fronwas selected. In such evaluation, an
ten departments of the university enrolledvaluator seeks to gain insights into all
the course. They were randomly groupegdlspects of the system in which the event
into six classes. takes place (Parlett, 1981). A variety
To assess the effectiveness of the EGAglinformation-gathering techniques is used
course, an evaluation on its implementatiojhy the process ofilluminative evaluation.
needed to be conducted. This is in line witthstruments used in the needs analysis
Rea-Dickins and Germaine’s opinion (1992survey such as interviews, questionnaires,
p. 3) that evaluation can “provide a wealtlpbservation, and examination of existing
information to use for the future direction ofdocumentation  are  normally  used
classroom practice”. The ELTC team didlluminative evaluation in order to preserve
not opt for a summative type of evaluationhe richness of the data and to acknowledge
because as Parlett (1981) has stated in thiiltiple perspectives. The illuminative

type of evaluation, the participants are onlgvaluation clearly offers more credibility
required to do tests at the beginning and end
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because it offers more reliability andmaterials and the teaching learning process
validity of the results. conducted.

The purpose of the evaluation of the The third instrument was in the form of
EGAP course was to determine the extent tdassroom observation. In observing the
which (a) the course was satisfying and (ljlass, every observer got a classroom
the aims of the course were attained. Thabservation sheet that contained two
present paper is to disseminate the results sgctions. The first section contained seven
an independent evaluation of the course thatultiple choice questions on the process of
had been carried out. In the followingeaching and learning in the classroom,
sections, the methodology is described, themhile the second one was about the
the results are discussed and appropriabbserver's personal comments on the

conclusions drawn. strengths and weaknesses of a particular
EGAP class.
METHOD The fourth instrument was the students’

_ _ final sores. The research team asked all
This study was carried out at the end Ggachers to submit their students’ scores.
the course. The data were obtained from he team then calculated the average score.
questionnaire and were cross-referenced Tne subjects of this study were the
through ~ semi-structured  discussiongtydents of six EGAP classes. They came
(interviews), classroom observation, an@¢om ten various degree programmes
review of the students’ final sores. offered at the university. The population
~ The questionnaire was administered @55 150 students. All teachers of EGAP
elicit the required data. Items in the&ourse (six lecturers) involved were also
questionnaire were developed based QRpterviewed to give feedback.
four-Likert-scales, with one denoting  The questionnaires were intended to be
'strongly  disagree” andfour denoting gistriputed to all students learning EGAP.
strongly ~agree”.  The questionnairésince the survey took place at the end of the
comprised thirty questions and was dividedoyrse, only 124 students completed and
into four sections, each of which containegatrned the questionnaires giving an
questions related to (a) the profile of thgrition rate of 17%. The survey
respondents, and their perceptions towardgestionnaires were administered ~ for

the (b) course materials, (c) teachers, anflirations between ten to fifteen minutes.
(d) overall program. The questionnaire was

distributed to the students only. _ B_elow is the profile_ of the students who
In addition, there were semi-structurediled in the questionnaire.

discussions (interviews) with the students.

The questions for the interview were set in a

way so that it could supplement the

responses given in the questionnaire.The

interviewers had nine guiding questions,

and they could also elaborate the questions

to get deeper understanding of what the

respondents thought(refer to appendix

three).
A group interview was also conducted

with the teachers. The interviewer simply

asked the teachers to comment on the
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Tabel Profile of the Respondents

Batch # %
2001 2 1.61
200z 6 4.8¢4
200: 3 2.4z
200¢ 24 19.3¢
200t 89 71.77
Tabel Profile of the Respondents
Department # %
Accounting 5 4.0z
Communication Studit 3 2.42
Englist 5 4.0z
Electrical Engineerir 16 12.9(
Hotel Manageme 6 4.8¢
Managemel 6 4.8¢
Informatics Engineerir 17 13.71
Industrial Engineerir 18 14.5Z
Mechanical Engineerit 46 37.1(
Visual Communication Desit 2 1.61

experiences openly and honestly so the
Next, the ELTC team selected thirtyinterviews might yield further details that
EGAP students randomly to be interviewedwere not included in the questionnaire. A
These discussions were set at the dates ajidup interview with all teachers held by
times agreed by the interviewees anthe research team. This discussion lasted for
interviewer. Each interview took about teran hour. Below is the list of the questions
to fifteen minutes. All interviewees wereprepared for the interview
encouraged to share their views and

Interview Questions
1. How is the EGAP course materi
a. Do you face any difficulties in understanding thatemials?
b. Do you face any difficulties in accomplishing tlasks?
c. Which activity that you like best?
d. Which activity that you do not like?

2. How is the organization of the course?
a. lIs the allocated time (100 minutes, once per weakljcient?
b. Is the classroom convenient?

3. How would you rank your overall satisfaction wittetcourse?
a. Does the EGAP class help you to improve your Ehglis
b. What is the best thing about the course?
c. What could be done to improve the course?

Owing to time constraints, the ELTCusing a non-participant approach where the
team did classroom observations inclusivelgesearchers joined the class, but took on the
throughout the last three meetings of EGAPle simply as observers. The observation
course which persisted for about 100 to 12f@rm is:
minutes. The observations were conducted
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Class Observation Form

Lecturer:
Day / Date:
Time:
Number of students:
Course material: Unit
Observer:

that you can provide personal comments at the étitedorm. Thank you.
Section One: Evaluation of the today’s course

1. How well was the course material?

o Excellento Good o Poor o Very poor
2. How was the difficulty level of the course material
o Excellento Good o Poor o Very poor
3. How was the duration of the course?
o Excellento Good o Poor o Very poor
4. How clear were the teacher’s explanations of theerizd?
o Excellent o Good o Poor o Very poor
5. How well did the teacher create and maintain emvirent conducive to learning?
o Excellent o Good o Poor o Very poor
6. How well was the course organized overall?
o Excellento Good o Poor o Very poor
7. How would you rank your overall satisfaction wittetcourse?
o Excellento Good o Poor o Very poor

Section Two: Personal comments

this EAP course (with any recommendations for ckahg

Indicate your answer for every item by ticking @ne of the available options. Please n

Write a short narrative assessing what you sebeasgrtportant strengths and weaknesse

ote

s of

The questionnaire was calculated using
quantitative method. The calculations wergesyL TS
quantified in terms of percentage. The

details obtained from the semi-structured The evaluation conducted in each

discussions,

observations and student§GAP class showed that there were areas of

scores served the purpose of improving trérength and areas where improvements
validity and reliability of the results of theWere necessary. Some interesting findings

questionnaire. were described below.
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RESULTS OF THE QUESTIONNAIRES

No. 1 if the students STRONGLY DISAGREE, No. 2 ifhey DISAGREE, No. 3 if they
AGREE, and No.4 for STRONGLY AGREE to the following statements

Evaluation of the course material

No Statements 1 2 3 4
Overall course material # % # % # % # %
3  The course material was interesting 0 000 30 124 79 63.71 15 12.10
4  The course material was of appropriate 2 161 49 3952 66 53.23 7 5.65
difficult
5 The cotljrse material helped me to improve 2 161 14 1129 79 63.71 29 23.39
my English
Reading Section # % # % # % # %
6 The reading texts were of reasonable length 21182 17.74 84 67.74 16 1290
7 The reading texts were of appropriate difficulty 6 4.84 47 3790 62 50.00 9 7.26
8 The reading topics were interesting 1 081 38 630 73 5887 12 9.68
9 The reading exercises were useful 2 161 21 16 77 62.10 24 19.35
10 The reading exercises were of appropriate 1 081 57 4597 56 45.16 10 8.06
difficulty
Language-Focus Section # % # % # % # %
11 The grammar theories presented were sufficiend 3.23 28 2258 78 6290 14 11.29
12 The grammar theories presented were of 5 403 51 41.13 57 4597 11 8.87
appropriate difficulty
13 The grammar theories presented were informat®e 0.00 27 21.77 84 67.74 13 10.48
14 The language exercises were useful 3 242 21 941¢78 6290 22 17.74
15 The language exercises were of appropriate 4 3.23 52 41.94 58 46.77 10 8.06
difficulty
Speaking Section # % # % # % # %
16 The speaking activities were giving me 1 081 10 8.06 74 59.68 39 31.45
opportunities to speak in English
17 The speaking activities were interesting 1 087 21.77 68 5484 28 2258
18 The speaking activities were of appropriate 6 484 47 3790 61 49.19 10 8.06
difficulty
Writing Section # % # % # % # %
19 The writing activities were giving me 2 161 12 9.68 86 69.35 24 19.35
Opportunities to write in English
20 The writing activities were interesting 0 0.006 329.03 71 5726 17 13.71
21 The writing activities were of appropriate 4 323 53 4274 58 46.77 9 7.26
difficulty
Study Skill Section # % # % # % # %
22 The theories presented were informative 1 08T¥ 13.71% 89 71.77 17 13.71
23 The exercises were useful 3 242 10 8.0080 6452 31 25.00
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Evaluation of the teacher

No Statements 1 2 3 4
# % # % # % # %
24 The teacher was providing clear explanations 8105 4.03 75 60.48 43 34.68
25 The teacher was creating conducive learning 2 1.61 12 9.68 79 63.71 31 25.00
environment
26 The overall performance of the teacherwas 0 0.00 8 6.45 76 61.29 40 32.26
good

Personal Comments

No Statements # %

27 What is the best thing about the course?
- The teacher 14 9.86
- The speaking session 32 22.54
- The writing session 9 6.34
- The reading session 7 493
- The listening session 2 1.41
- The grammar lesson 1 0.70
- The class activities (fun) 15 10.56
- The classroom discussion 15 10.56
- The topic 5 3.52
- The small size of the class 3 2.11
- The group work 3 2.11
- The activities outside the class 4 2.82
- Al 14 9.86

28 What could be done to improve the course?
- Add up-to-date material 23 21.90
- More speaking activities 15 14.29
- More reading activities 2 1.90
- More listening activities 2 1.90
- More grammar exercises 5 4.76
- More writing activity 2 1.90
- More games 5 4.76
- More activities outside the classroom 7 6.67
- Use multimedia (LCD, computer, etc) 15 14.29
- Teachers should pay more attention to the stedent 9 8.57
- Students should be more active 10 9.52
- Have smaller class 9 8.57
- None, everything is fine 20 19.05

29 Do you have any other comment about this course?
- The should be more games 5 4.07
- The course is good 90 73.17
- There should be advanced level for this course 3 244
- More information about EGAP should be provided 4 3.25
- Students want more speaking and discussion $&ssio 3 2.44
- Students like the teacher 5 4.07
- Teachers need to motivate students to use Engtisiely 6 4.88
- The materials should be more interesting andougate 6 4.88
- The difficulty of the EGAP material should beieased 2 1.63
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No Statements # %

30 What overall rating will you give for the EGABwrse?

- Excellent 26 20.97
- Good 97 78.23
- Poor 1 0.81
- Very poor 0 0.00

of each section (reading, language focus,
speaking, writing, study skill) of each unit
Concerning the course materials, ELTGvas generally considered sufficient. This
received positive feedback from thefinding showed that the course material’s
students who were involved in the programevel of difficulty was within or just beyond
More than 70% of the respondents founghe students’ current level of linguistic
that the materials were interesting angompetence. This situation could motivate
helped them to improve their English. Thehe students to learn the language
same opinion was also expressed by alffectively (Jordan, 1997, p. 250).
interviewees. Some interviewees stated that the
The students interviewed liked thereading was a bit heavy sometimes because
topics presented. They also agreed with theey did not understand the vocabularies.
choice of having general topics rather thapowever, by reading such texts, they
having topics related to each faculty. As ongdmitted that they now had more English
of the interviewee said, “It would be boringvocabularies. An interviewee commented,
if the topics discussed in EGAP class werg had problem with some of the reading
similar to those discussed in our subjectexts because of the difficult vocabularies
class”. This finding was interesting as ifound in the texts. But at the end of the
somewhat questioned the argument thaburse, | found that | improved my
“students usually prefer to devote time tgocabularies”. To overcome this reading
studytexts and topics related to theidifficulty, the course book had actually
particular discipline” (Jordan, 1997, p. 250)presented the topic on how to tackle
Furthermore, the interviewees statedifficult vocabularies in Study-skill section
that they would like to study topics relatetf unit seven.Since there were still some (if
to the current issues and teenagers’ lifestylgot many) students had this difficulty, it
Topics such as vegetarian, traditionaheans that in the future, the course teachers
culture or caving were considered “boring”should have more discussions and exercises
Since students will learn English more:oncerning this topic.
effectively “when they study materials  More than 70% of the respondents
which are stimulating and relevant to theiggreed that the activities or exercises
lives” (Krauss, 2000, p. 9), the ELTC teanpresented in the course book were
replaced some topics with those which ar@teresting and useful. The teachers and the
up-to-date such as World Cup 2006, Shakigbservers also commented that the course
and pop culture. activities which presented many group
59%of the students who filled in theworks and incorporated meaningful and
guestionnaires believed that the diffiCU|t)Cha||enging components encouragedthe
level of the course was appropriate fogtudents to become more involved in the
them.The results of the questionnaireglassrooms. This finding confirmed
further demonstrate that the difficulty levelBrown’s idea (2001) that giving students

Course Materials
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the opportunity for increased meaningfugrammar practices. As one of them noted,
practice would facilitate their acquisition of“We need to master the English grammar
the target language. In  additionfirst before writing or speaking in English”.

collaboration among students could create a The course facilitators and the ELTC
more interactive learning environment foteam themselves believed that university
learners to actively engage in(2001). students should be competent in English if

Though study-skill-section had nevetthey were to compete in the international
been introduced before in the previousnarket. Therefore, they should concentrate
English classes, 85% of the students whwmoore on learning how to use the language in
filled-in the questionnaires thought that theontext than on studying the structures. In
theories presented were informativeaddition, the students needed to be equipped
Furthermore, 90% noted that the exercisegith essential study skills so that they could
were useful. Some student intervieweegserform any academic tasks successfully.
reported that they had learntsomething newGAP course was then designed to be what
from this section. Hopefully these EGAPHutchinson and Waters (1987, p. 69)
students would apply the study skilldefined as “skills-centered course”. It was
strategies in their disciplines to improvedesigned for intermediate students who had
their academic success. basic knowledge of the language systems.

Some respondents (14.29%) would lik&srammar was not the focus of this EGAP
to have more speaking activities. Somprogram. It should be noticed, however, that
interviewees were of the opinion that thewll course teachers admitted there were
needed speaking for practical reason, i.eome students who encountered basic
communication. As an intervieweegrammatical problems.
commented, “We have been learning Consequently, to make sure that all
English, its grammar especially, sincearties acquire their needs, in the future,
elementary school. But | think it is useless IELTC should to apply the screening test
we cannot speak in English because (Entry Level Test) strictly. Those who fail
means that we cannot communicate witthe test will need to join a General English
other people”. (GE) course.

All students tend to enjoy some parts In the end, the teachers and students
more than others (e.g. many students liketerviewed stated that the general
speaking more than writing) and consideappearance of the materials was satisfactory
some parts more important than other parthhough more care needed to be taken
This is normal, but later they should allowegarding neatness, presentation and layout
some time to work on the parts of Englistwhich would make the materials more
theydo not like too. As the time allocatedattractive and eye-catching. More visuals
for the EGAP course was only two creditvere also needed to be added to the
hours, the students themselves had to leamaterials in order to make them more
independently outside their English classappealing and stimulating for the students.
To this, ELTC would provide a resource
center which can facilitate the learners to dbeachers

self-study and join a number of language The resuits of this study also confirmed

activities organized by the center. that the teachers provided clear explanations
Interestingly, 4.76% of the total numbery,q created conducive learning

of EGAP students wanted to study EnglisRpyironment. 94% of the EGAP students

grammar more. Some interviewees alsgsirmed that the teachers’ overall
stated that they would like to have more
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performance was good. All intervieweegheir students to take more active roles in
reported that their teachers encouraged thetreir learning process.

not to become passive note-takers in EGAP

classes. Regular practice of the languadgeverall Course

was encouraged. The lecturers also make The students generally felt that the

their students understand that mistakes 8gyrse was well organized, interesting and
part of learning. There is good rapport b&gy|g assist them to improve their English
tween teachers and students. A positive %?oficiency. 78.23% of the respondents
mosphere was observed in all the classggyted that the course was good and 20.97%
visited. All of these obviously made thegyiq it was excellent. A student interviewed
students feel comfortable in the classroomsgq the researcher, “This EGAP class is
To this, a teacher commentedpique because in this class, | have
“Students would enjoy the learning procesgpnortunities to study realistic and practical
when they were given a greateinaterials, use technology, learn actively,
responsibility for their learning and whengng to collaborate with my peers in the
they believed that learning was important tBroduction process”. Another interviewee
them. Therefore we as the teachers shoulghteq “Great! The program was highly

ask them to be actively involved during theieractive. It actually met and exceeded my
lesson period rather than just sitting ther@xpectations. | was having fun”.

and being lectured at”. Another_tegcher The average score of students taking
stated, “The role of the teacher in islheggap course was B+ with scores ranging
classroom should constantly move betwegf,y 76 to 85.1t showed that the students
that as ‘provider of knowledge’ and that agyere doing superior work. They had very
facilitator’. - First, we need to provide go09 academic performance with a high-
certain information to students. Then W&y e| of above-satisfactory degree of
need to work out a strategy for readingychievement required by the course
speaking or writing tasks together witfyfiiment. They had strong comprehension
them.’ o and application of the language skills. This

Still all students interviewed asked thginging further implied that the teaching and
teachers to provide more fun activities th%arning process in EGAP classes were
can get their enthusiasm and interest URynning smoothly. It was not surprising that
Some observers also suggested the COULGE stydent interviewees admitted that they
teachers to provide more fun activities tQyould recommend this course to their
improve the classroom atmosphere. One gfangs both for the value of the subject

the observers said,” To improve this coursenatter and the expertise and style of the
in my opinion, more facilities such asiggchers.

pictures, songs, or games can be used to

stimulate the students’ thinking,

participation and English fluency”. CONCLUSION
This finding implied that the course = The EGAP course was designed to

materials developed invited adaptation frorassist first-year-students to be more

the teachers. Though the course book hadepared for the exposure to oral and

provided various student-centered activitiesyritten materials in English. The overall

still the lecturers should complement it byfindings of this study strongly suggested

providing more motivational and that students joining the EGAP course had

meaningful activities. This would stimulatepositive attitudes towards learning English.

Therefore ELTC (and the course teachers)
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should develop more motivational tasks tdordan, R.R. 1997English for Academic
inculcate the students’ positive strong desire Purposes. A guide and resource book for
to succeed in learning the language. teachers.

This article also shows that the Cambridge:CambridgeUniversity Press.
evaluation study, which took place at th&rauss, M. (2000Exploring and exploiting
end of the academic semester, proved to bethe internet: concepts and practices for
useful as it provided valuable information. teaching ESOLRetrieved September 1,
Therefore the process of evaluation should 2008 from Lewis and Clark College Web
form a major part ofthe design and site:
implementation of language projects. http://www.lclark.edu/~krauss/pccworks
Evaluation needs to be conducted on an on- hopfall2000/home.html

going basis. Parlett, M.1981. ‘llluminative evaluation’ In
P. Reason. and J. Rowan (Ed$uman
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